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Agenda

Intra-linguistic mediation (ILM): Learners’ perspectives (empirical study)

ILM and teacher development (Dr. Leor Cohen)

Workshop – Creating lesson with ILM

Activity debrief and Q&A



My Context

• Niagara College – School of English 
Language Studies

• Head of Centre for Research in Education

• Brock University – Modern Languages 
(Italian)

• International students; TESL students

• 3-9 months

• Academic preparation, 19-35 age

• Students from 98 countries



Mediation in the CEFRCV

• One of the four modes of communication: 

 Reception, Production, Interaction, Mediation

“In mediation, the user/learner acts as a social agent who creates bridges 

and helps to construct and convey meaning, sometimes within the same 

language, sometimes across modalities (e.g. from spoken to signed) and 

sometimes from one language to another (cross-linguistic mediation).”

(Council of Europe, 2020, pg. 90) 



Examples of Mediation

• Mediation Activities (text, concepts, communication)

• Mediation Strategies (explain new concept, simplify text)

 



Descriptors of Overall 

MediationB1:

Can collaborate with people from other backgrounds, 

showing interest and empathy by asking and

answering simple questions, formulating and responding to 

suggestions, asking whether people agree,

and proposing alternative approaches. Can convey the main 

points made in long texts expressed in

uncomplicated language on topics of personal interest, 

provided they can check the meaning of certain

expressions.     

       (Council of Europe, 2020, p. 92)



Mediation: Classroom Examples

• Note taking 
• Adapting language 
• Encouraging conceptual talk
• Explaining data 
• Managing interaction

Activities requiring mediation:



Easy Navigation of CEFRCV Descriptors

https://rexquist.com/cefr/

https://rexquist.com/cefr/


What do learners think about Mediation in 

language learning?



What do learners think about Mediation in instruction?

Qualitative
Method

Videos

Audio

Transcripts

12 adult participants

5 mediation-based, AoA tasks 

(researcher created)

Completed and video recorded on Zoom

Observed by peer-observers

Observed by researcher

Participants’ individual interviews

Data 
Collected

(Folinazzo, 2024)



Students’ final artifact

Sample Scenario and Tasks
Student Artifact



What ILM took place

• Mediate a text (relay information; explain data, process a text, note-
taking)

• Mediate concepts (facilitating collaborative interaction with peers, 
managing interaction, collaborating to construct meaning

• Mediate communication (acting as intermediary, facilitate 
communication in delicate situations and disagreements)

• Mediation Strategies (linking to previous knowledge, adapting 
language, breaking down complicated information, amplifying a 
dense text, streamlining a text).



Themes: feeling and action

Relating to the inner 

characteristics of one’s 

preferences, likes, biases, 

choices, and self-

awareness.

Psychological

Deployment of one’s 

strategic repertoire to 

solve an issue at hand. 

Strategic

Requiring a dynamic, selective, 

and conscious act to address a 

social situation.

Agentive

Involving language and its 

improvement of use.

Linguistic

Positive



Fi
nd

in
gs

Agency
An increase in agency as resources are deployed and meaning is co-created.

Autonom
yLearners are empowered and encouraged to be independent and self-aware.

Enjoyment and Motivation
The authentic, relevant scenario task offers real-life situations that motivate learners as 

content is highly relevant to their and life.



AoA-and- 
Mediation-
Based Tasks

Agency

Increased 
Autonomy

(Folinazzo, 2024)

Mediation in the Classroom



Learners’ 
Voice

• Paradigm shift in learners 

• Traditional education methods

Learner Buy-in

• Confidence, motivation

• The puzzle analogy

Learner’s Perspective



(L1. 4:02) [When asked about impact] For me, the impact was huge 
because I, I thought today about this, this way of teaching, and for me, it 
was like it was like a puzzle for me.  So, for example, in a classic class, 
usually, you have all the pieces of the puzzle, and the teacher picks a piece 
of this puzzle and explains the meaning the shape, the color, and piece by 
piece she tries in a year, a term, […] what you propose to do in your 
research I think is the opposite; you pick this puzzle, you put on the table, 
and then you in groups you say so, guys in groups you have this puzzle. You 
try to figure out how to connect these pieces of the puzzle.”

….this freedom for the group to figure out how to connect these dots, how 
to connect the pieces of puzzle.

And when I look what you proposed, I can see this, this difference, and I 
can see where it’s better, where you can improve more quickly and have 
more quality of your English.”
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Read the following statements 5 4 3 2 1

Linking to previous knowledge

I can explain how something works by providing examples which draw upon people’s everyday 
experiences

With ease, comfort, and 
without difficulty

With some ease and comfort. With 
little difficulty

With some assistance and some 
difficulty

With much assistance and 
difficulty

Not at all

I can show how new information is related to what people are familiar with by asking simple 
questions.

With ease, comfort, and 
without difficulty

With some ease and comfort. With 
little difficulty

With some
assistance and some difficulty

With much assistance and 
difficulty

Not at all

Adapting language

I can paraphrase more simply the main points made in short, straightforward spoken or written 
texts on familiar subjects (short magazines, interviews) to make the contents understandable to 
others.

With ease, comfort, and 
without difficulty

With some ease and comfort. With 
little difficulty

With some
assistance and some difficulty

With much assistance and 
difficulty

Not at all

I can paraphrase short written passages in a simple fashion, using the original order of the text. With ease, comfort, and 
without difficulty

With some ease and comfort. With 
little difficulty

With some
assistance and some difficulty

With much assistance and 
difficulty

Not at all

Breaking down complicated information

I can make a short instructional or informational text easier to understand by presenting it as a 
list of separate points.

With ease, comfort, and 
without difficulty

With some ease and comfort. With 
little difficulty

With some
assistance and some difficulty

With much assistance and 
difficulty

Not at all

I can make a set of instructions easier to understand by saying them slowly, a few words at a 
time, employing verbal and non-verbal emphasis to facilitate understanding.

With ease, comfort, and 
without difficulty

With some ease and comfort. With 
little difficulty

With some
assistance and some difficulty

With much assistance and 
difficulty

Not at all

Amplifying a dense text

I can make an aspect of an everyday topic clearer and more explicit by conveying the 
information in another way.

With ease, comfort, and 
without difficulty

With some ease and comfort. With 
little difficulty

With some assistance and some 
difficulty

With much assistance and 
difficulty

Not at all

I can make an aspect of an everyday topic clearer by providing simple examples. With ease, comfort, and 
without difficulty

With some ease and comfort. With 
little difficulty

With some
assistance and some difficulty

With much assistance and 
difficulty

Not at all

(Adapted from Council of Europe 2020, p. 117-122).

Raising awareness in learners - Appendix A



5 4 3 2 1

Linking to previous knowledge

I can explain how something work by 
providing examples which draw upon 
people’s everyday experiences

With ease, 
comfort, and 
without 
difficulty

With some 
ease and 
comfort. With 
little difficulty

With some 
assistance and 
some difficulty

With much 
assistance and 
difficulty

Not at 
all

I can show how new information is related 
to what people are familiar with by asking 
simple questions. 

With ease, 
comfort, and 
without 
difficulty

With some 
ease and 
comfort. With 
little difficulty

With some
assistance and 
some difficulty

With much 
assistance and 
difficulty

Not at 
all

Adapting language

I can paraphrase more simply the main 
points made in short, straightforward 
spoken or written texts on familiar subjects 
(e.g. short magazines, interviews) to make 
the contents accessible for others. 

With ease, 
comfort, and 
without 
difficulty

With some 
ease and 
comfort. With 
little difficulty 

With some
assistance and 
some difficulty

With much 
assistance and 
difficulty

Not at 
all

I can paraphrase short written passages in a 
simple fashion, using the original order of 
the text.

With ease, 
comfort, and 
without 
difficulty

With some 
ease and 
comfort. With 
little difficulty

With some
assistance and 
some difficulty

With much 
assistance and 
difficulty

Not at 
all

Breaking down complicated information

I can make a short instructional or 
informational text easier to understand by 
presenting it as a list of separate points. 

With ease, 
comfort, and 
without 
difficulty

With some 
ease and 
comfort. With 
little difficulty

With some
assistance and 
some difficulty

With much 
assistance and 
difficulty

Not at 
all

I can make a set of instructions easier to 
understand by saying them slowly, a few 
words at a time, employing verbal and non-
verbal emphasis to facilitate understanding. 

With ease, 
comfort, and 
without 
difficulty

With some 
ease and 
comfort. With 
little difficulty

With some
assistance and 
some difficulty

With much 
assistance and 
difficulty

Not at 
all

Amplifying a dense text

I can make an aspect of an everyday topic 
clearer and more explicit by conveying the 
information in another way. 

With ease, 
comfort, and 
without 
difficulty

With some 
ease and 
comfort. With 
little difficultyl

With some 
assistance and 
some difficulty

With much 
assistance and 
difficulty

Not at 
all

I can make an aspect of an everyday topic 
clearer by providing simple examples. 

With ease, 
comfort, and 
without 
difficulty

With some 
ease and 
comfort. With 
little difficulty

With some
assistance and 
some difficulty

With much 
assistance and 
difficulty

Not at 
all

Streamlining a text

I can identify and mark (e.g. underline, 
highlight) the essential information in a 
straightforward, informational text, in order 
to pass this information on to someone else.

With ease, 
comfort, and 
without 
difficulty

With some 
ease and 
comfort. With 
little difficulty

With some
assistance and 
some difficulty

With much 
assistance and 
difficulty

Not at 
all

(Adapted from Council of 
Europe, 2020, p.118-122)

Mediation 
Strategies 

Self- Assessment 
Tool (B1)

Appendix B
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