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What is (cross-
linguistic) mediation?

, AITEACHING GUIDE part of someone’s plurilingual
FOR LANGUAGE EDUCATORS [ ESaliliSSIS

We mediate across
languages when someone
needs to access messages in
a language they do not
understand.

Guide pour les enseignant-e-s de
langues étrangeres

7 chapters
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The Teaching Guide

METLA Task 17 asks learners to participate in a forum where people from around the world talk
about their traditional dishes.

A real-life context is provided

through the Forum.
EXAMPLE FROM TASK 17

You participate in a forum where people from around the world talk about their traditional
dishes. Choose a traditional Greek dish and briefly describe it in English.

White fish fillets in batter (or egg-and-breadcrumbs), deep fried with

UK .

potato chips.

Bigos often translated into English as hunter’s stew, is a Polish dish
Poland of chopped meat of wvarious kinds stewed with sauerkraut and

shredded fresh cabbage. It is served hot and can be accompanied
with vegetables, spices or wine.

Pasta alla carbonara, prepared rith ingredients such as eggs, Pecorino
cheese, guanciale (a type of ‘lian cured meat made from pork

heak d black .
cheeks) and black pepper. Dishes are seen here as cultural

elements from different countries.
Students can thus develop an
interest in food habits of people
from other countries.

4.2.3. Incorporating multimodality and different media

Multimodality refers to the transmission of knowledge using various modes of representation
— written texts, visual representations, sound, etc. With multimodal representation, text, image,
sound, etc. combine to create meaning that is the result of the interplay between them. Some
mediation tasks ask learners to draw information from texts that combine multiple modes, such
as electronic posters, videos, blogs, etc. Others invite l2arners to produce multimodal texts in the
foreign language on various everyday topics, such as hobbies, family, technology, etc.

As for the use of visuals in mediation tasks, learners may be asked to relay a message presented
through a pie chart, graph, table, map, sketch, photograph, etc. to interlocutors who may not
understand this visual. In this case the source text consists of visuals only. The target text consists

EXAMPLE FROM TASK 17 Videos ensure multimodality
and authenticity and stimulate
step 1 learners’interast.

Are you familiar with the health benefits of the Mediterranean diet? I afly discuss
with vewr pariner and come wp with ene reasen esch why you think the
Mediterrancan diot iz congiderod hoalthy,

Step 2
Watch the video on the Maditerransan diet and write dewn in note form tha health
benefits it offers: bttps:/www youtube. comfwatch ?vsoSaof7Ul3yg

Use cither English or any other language for your notes.

Step 3 .
Your friend Erian from Switzerland has recently informed you th: This can be an EHBITIPIE of both

eating healthier food. Read the article below and send him an e intralinguistic mediation (within the
words) agreeing with him and presentng the Greek salad esahe same language — English) and cross-
linguistic mediation.

Task 38 combines a song (Step 6) with a TEDex talk (Step 7). Specifically, learners have to listen
to a song with a video which refers to the difficulties of learning Spanish and are asked to make
a list of the aspects mentioned and write an article on the same topic (single mode text]. Step 7
of the same activity asks learners to listen to a talk through video and relay its main ideas into a
summary for a multilingual school project. The teacher here could alter the activity and, instead
of a summary (a single mode text), learners could be asked to produce a video or an e-poster
(multimodal text).

EXAMPLE FROM TASK 14

Step &
Listen to a song by two Colombian brothers, Micolas ¥ Juan Andrés Onding,

| bt Mfyoutu befdLDeds LERD) who explain whiy i1 is difficull to soeak Spanish. Malke a list
of the main reacons thay rafiar to,

Lzing your notes [which you may also want to paraphrase] and on the basis of othor sourcoes
which you can find on the Infernet , write an articke In your school newspaper on the
reasoms Why it is difficult to learn Spanish.

Siep 7
Ligten te the TEDex talk by MeWhorter {fing:ffuouss ke Vo C0L ) and write a

summary far the multilingual cchaal project you are working on lately on the main reacons
to bearn a foreign language. Your summary sheuld be in English, Spanish and any other
anguages you wish o use, The topic of this project [« LEARN LANGUAGES, PARTICIPATE
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The Teaching Guide

6.1. Choosing the appropriate CEFR-CV scale(s)
and descriptors

The CEFR-CV (2020} adds to, extends and updates the CEFR (2001) by providing 2 number of
new scales which can help teachers when designing cross-linguistic mediation tasks. This section
provides suggestions on how the teacher can select the appropriate CEFR-CV descriptors relating
to cross-linguistic mediation.

6.1.1. ‘Mediation activities’and ‘Mediation strategies’

In the CEFR-CV, three main categories define Mediation activities, as indicated in Figure 7 below:
a) Mediating a text b) Mediating concepts and c) Mediating communication. In Chapter 1
[Section 1.4) we discussed the contents of these three categories.

Mediation activities Mediation strategles
| '—|—|
[ [
Mediating Medlating Strategles to
atext el «communication El])lﬂil'l!' Sm’::l
| |
Collaborating Leading group concept
In a group: work | |
| |
Relaying specific Fadllitating Managing Facllitating Linking to previous Amplifying a
Information collaborative Interaction plurilingual space knowledge dense text
| Interaction with | | | |
Ee Encouraging ACting 35 an Adapting Streamiining
Explaining data | conceptual talk Intermediary language atext
| Collaborating to | |
CONStTUCE MEaning Facllita
Processing text acllitating Breaking down
communication In complicatad
| delicate sttuations Information
Translating and disagreements
a written text
1
Mote-taking
1
Expressing a
personal response
o creative texts
I
Analysls znd
criticlsm of craative:
texts

Figure 7: CEFR-CV categories for which various scales have been provided

Each category includes a number of scales which are further reviewed below. To illustrate the form
and content of mediation descriptors, below is an example of a scale taken from the CEFR-CV
(Council of Europe, 2020: 99-100) with descriptors relating to ‘Processing text in speech or sign’
Two descriptors at the levels C2 and B2 are included.

Scale under ‘Mediating a text’

PROCESSING TEXT IN SPEECH OR SIGN

C2. | Can explain (in Language B) inferences when links or implications are not made explicit
(in Language A) and point out the sociocultural implications of the form of expression
(e.g. understatement, irony, sarcasm).

B2. | Can summarise (in Language B) a wide range of factual and imaginative texts (in
Language A), commenting on and discussing contrasting points of view and the main
themes.

CEFR language proficiency level Descriptor or ‘can-do statement’

Table 2: An example of a scale from the ‘Mediating a text’ category

Each METLA task provides information about the specific scales and descriptors which the task
is linked to, as can be seen in the extract from Task 15 below. It is important to reiterate that
this Guide focuses on the first set of CEFR-CV scales for Mediation activities, i.e.'Mediating a text’
The METLA project also makes use of scales in the ‘Mediation strategies’ category, namely,
‘Strategies to explain a new concept’and ‘Strategies to simplify a text.

FOR THE TEACHER
| AlondonorinGreece!

Type of fa¢k- Practcing writien mediation sirajegios
Edweaiional kevel Frimary sedior seoondary education
Proficlency level- B2

il desdiiplns and aimof Uhe sy

Thik 350N Totui el of wiTtlin Faadialice. Thi ik n Eadks ncluded Sis BT Savileping
a0 SHECNNg INTYMATION WO SOW0R ks Of ORRT e,
SUPMBANENY MOSSagel L5 B TAIger lnfusge and dewiioping The MetiELOR
SUEDRGES of patapivacing, powding SEnenpT, dEINGUSTInG M fom msor
mlormanen.

Asdiground irdanmation [ spplicablef Source feete ane ail in the psures lasguags
[treek) and ol refer to topics. relevant ta the Greek summer (holida i, dangers from
s g er free .

‘Mediating a text’ scales and
descriptors which are relevant to
the specific task
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35 teaching materials on 4 pages
Pages: 12 3 4 Next

Grocery list (Task 1)

Students should work in pairs (Student A-B). Each student
= = - will receive a different worksheet: Student A will receive the
Worksheet Grocery List Ain Language A. Following the scenario instructions on
the worksheet, Student A should relay information related to food and practise
polite question forms in Language B. Using the Worksheet Grocery List B,

Student B listens carefully to the information introduced by Student Ain a)

Language B and then B selects the fruit and vegetables just mentioned by

Student A and writes them down in Language B.

= WSO

5

A Londoner in Greece! (Task 15)

b)
c)
d)

This lesson focuses on written mediation. The main tasks
/&Y included aim at developing learners’ skills in selecting

information from source texts of different genres, summarising messages into a
target language and developing the mediation strategies of paraphrasing,

providing synonyms, distinguishing major from minor information.

view detalls

-ﬂ School World Song Contest (Tasl
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The METLA tasks databank

1 The teacher can search for
materials on the basis of certain
criteria:

a specific language

proficiency level (A1-C2)
educational level and

the CEFRCV scales for mediation
and mediation strategies.

Available languages

Here you can search for materials involving a specific language. This can
be the language involved in the task (a language that the material
addresses) and/or the language of the student’s learning material (a
language students are expected to work with).

ne foe] e fen] e

nguage filter

Clear lar

EIENE T ER

1peten

mpéte

Lost dog (Task 4)

The aim of this activity is to practise a specific vocabulary,
infroduce leamers to different tesdt media, and raise
intercultural awareness. Learners read a short text in Language & about 3
friend's missing dog and they then have to create an Instagram post and a “lost
dog” flyer in Language B.

Themes: Pets! animals

CEFR-CV [i] scales for mediating text:

Processing text in speech ! in writing

CEFR-CW 1 scales for mediation strategies:

Adapting language, Streamlining a text

Educational levels: ISCED 1 {Primary education), ISCED 2 (Lowsr
secondary education)

CEFR language proficiency level: A2

Languages involved in the task: English, Estonian, Finnish, French,
German, Greek, Polish, Swedish

Language of the teacher's material: English

Languages of the student's materials: English, Estonian, Finnish,
French, German, Greek, Polish, Swedish

Resources

i

m
3

1]
=}
]
i
T




The METLA tasks databank

1 more than 80 ready-to-use mediation tasks
Upresented in the form of learning scenarios

O on varied themes like "teen life," "food," "traveling,
“volunteering”, "mythology" etc

U focus on different aspects of mediation, such as summarizing, explaining, relaying information,
paraphrasing etc.

U source texts/tasks in different languages.

n ”

social media,", “everyday life”, “the internet”,

O Each lesson includes real-world activities, suggestions for differentiation across educational
contexts and practical applications that teachers can adapt to multiple languages.

MODLRN | CANCUAGES ey x\ ECML PROGRAMME 2020-2023 ECML CONFERENCE
E @“Vl L) Inspiring innovation in language education: changing contexts, evolving competences 13-14 December 2023
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IAK Development stages

MEDIATION

Materials

collection Refinement

Template Task

developmen developmen
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Philosophy and characteristics of METLA materials and tasks:

Emphasis on
(non)/Ilngwstlc
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Emphasis on product
& process/ strategies-
orlented

COUNCIL OF EUROPE

CONSEIL DE 'EUROPE

ECML PROGRAMME 2020-2023
Inspiring innovation in language education: changing contexts, evolving competences
PROGRAMME 2020-2023 DU CELV

Inspirer I'innovation dans I'éducation aux langues : contextes changeants, compétence:

METLA tasks are aligned with the
pluralistic approaches of learning
foreign languages (i.e., didactic
approaches using activities which
involve different languages)
(Candelier et al, 2012) as learners
are asked to engage their full
linguistic repertoire and
productively make use of transfer
of information across languages;

The principles of action-oriented teaching
are manifest in the METLA educational
materials. Specifically, these include the
concepts of:

- the social agency of learners;

. collaborative tasks and

. co-construction of meaning;

. learning by doing (through action);

»  the authenticity of tasks and
learners’ outcomes;

. integration of additional languages;

. (self-)assessment of outcomes.




Handout G

1.Watch the YouTube "H Aprtayr tng MNepoepovng kat ta EAsvoivia Muathpla (Mepog A) |
EAANvVIK) MuBoloyia" and take notes in English. You can find the link here:
https://www.youtube.com/watch?v=pHZSWnQjeks&t=86s \

*Global citizenship: respect for
diversity, intercultural
understanding

* Media literacy: analyze media
content

eInterpersonal skills: teamwork,
collaboration

Cross-linguistic

[ ] [ ]
m e l atl O n t a S S H AGTh T Nepoppthne Kol Ta EAEugivia MuaToes (MEpos A EXMad MuBahayla

2. Based on your notes and with a help of a dictionary, create a podcast radio show. Your
audience is people who are interested in Greek mythology.
Below you can find the instructions for your podcast.

» Choose your role (radio host/interviewee)

* Prepare together with your partner the questions and answers for your podcast.

» Finally, record the podcast (max.5-7 min).

Interviewee
introduce  yourself  to  Your
Ra:jic; rt]:sdt audience. o
MODERN " [ANGUAGES ey 2: 'gtfgdsz: Uu::lrrs :lllrez.gow - : S:Jf:‘nmoi:;‘zf T A/ ‘
P © G“M’ G@ ) 3. Introduce the topic of your podcast 3.gAnswef 5 questions related to I “
€ L ; : : ,
(seasons/nourishment or the topic given by the interviewer: MEDIATION y

CENTRE EURQPEEN POUR
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Step 1. Check your knowledge.

Write in this Padlet (link: ) about the news you watched as homework.

Teens and COVID-19

Step 2. Discussion.

Find at least one difference and one similarity in the news you watched and the news

that the teacher showed in class. Discuss.

Step 3. Preparing for the project (1).

Read these two articles in Danish about youth in corona times. Then summarize in

writing the main points of the articles in English.

= https:/ f'www.sst.dk/da/corona/forebye-smitte/saerligt-til-unge |

= “|nge og trivsel | en coronatid”

Step 4: Preparing for the project (2).
A. Watch this video (in English): https://www. healthychildren.org/English/health-
issues/conditions/COVID-19/Pages/Teens-and-COVID-19.aspx

B. Make a list in English of all the advice given in the video.

Step 5: Plan your own advice video.

Work with a partner to create a video giving advice to teens about the difficulties
presented by Covid 19. You can use the previous video as an example, as well as the
Danish texts and all other information you can find online.

Step 6: Create your own advice video.
Work with your partner. Share your best tips on how to cope with the challenges of the
pandemic and support your mental and physical wellbeing during and after the
pandemic. Take into account the following:
= The video should be maximum 2 minutes long. It is aimed at people your age
around the world.
= ‘Youcan use JikTok or Instagram or Youtube or any other platform.

= Make sure you have permission from all the participants in your video if you
want to publish itin social media.

N\

e Inter-personal skills: presentation
and communication skills,
pair/teamwork

e Intra-personal skills: self-
discipline, enthusiasm, self-
motivation

e Media and information literacy:
ability to locate and access
information, as well as to analyse
and evaluate media content
 Global citizenship: realizing that
the whole world is connected

e Critical and innovative thinking




FOR THE TEACHER

Type of task: Describing places, speaking a foreign language, learning about cultures

Educational level: Primary and/or secondary education
Proficiency level: B2

Short description and aim of the activity:

Students learn how to describe places through the use of adjectives, and at the same
time become familiar with different text types. They practice their skills in
comprehending texts in Language A and producing meaning in Language B.

The lesson plan consists of five parts, each containing several steps. Communicating
touristic information to people in another language is a commeon practice which can
be taught in the classroom with steps 1-3 in the first part of the lesson plan. The
second part (step 4) involves intercultural aspects, and uses a text format that
students are familiar with: a social media message. In the third part (step 5),
students can reflect on their multilingual practices. In the final two parts (steps 6 and
7], students are exposed to multimodal texts (song, video and text) and are asked to
transfer information from one language to another on a relevant topic, i.e. learning
foreign languages.

Backeround information (if applicable). The written texts in this lesson are relevant
to countries where Spanish is the official language. These countries are: Argentina,
Bolivia, Chile, Colombia, Costa Rica, Cuba, Dominican Republic, Ecuador, Equatorial
Guinea, El Salvador, Guatemala, Honduras, Mexico, Nicaragua, Panama, Paraguay,
Peru, Puerto Rico, 5pain, Uruguay, and Venezuela.

CEFR-CV scales
and descriptors

CEFR mediation scale and descriptor to which the activity refers:

RELAYING SPECIFIC INFORMATION IN SPEECH
o Canrelay (in Language B) specific information given in straightforward

informational texts (such asleaflets, brochure entries, notices and lettersor
emails) (written in Language A).
PROCESSING TEXT IN WRITING
® Cansummarise in writing (in Language E) the main points made in

straightforward informational spoken and writtentexts (in Language A} on
subjects that are of personal or current interest, provided spoken texts are
deliveredin clearly articuloted standord speech.

o Can paraphrase short written passages in a simple fashion, using the original
text wording and ordering.

Can identify and mark (e.g. underline, highlight etc.)the essential information
in a straightforward informational text, in order to pass this information on to
someane else.

RATEGIES TO EXPLAIN A NEW COMCEPT:
* Adapting language:
Can paraphrase in a simpler fashion the main points made in short,

straightforward spoken or written texts on familiar subjects fe.q. short

magazine articles, interviews) to make the contents accessible to others.

Languages involved
Language A: Spanish
Language B: English
Language C: home language

Linguistic objectives, Students will be able to:
® convey main gist orally and in writing
& summarize a text in ancther language
& |isten to a text and summarize in multiple languages (both intra-linguistic and
cross-linguistic mediation)

& paraphrase information from one language to another
® describe places using adjectives
# find synonyms across languages

Other competences involved:

+ Media and information literacy: the ability to search through the Internet, to
locate and access information, as well as to analyse and evaluate media
content)

+ globalcitizenship: tolerance, cpenness, respect for diversity, intercultural
understanding

* interpersonalskills: pairwork and collaboration

» critical and innovative thinking: self-reflection of multilingual practices

Time/lessons needed for the activity: 2 lessons

Resources required:
& A PC or mobile device and an Internet connection for Step 6
* YouTube link for Step 6 hitps://voutu.be/4LjDedsLERD
« TEDxtalk by McWhorter (hitps://youtu.be/NVORjouwKDIU) for Step 7

Procedure:
+|

Class Ideas for
organization differentiation



places in your city/fown that o tourist can visit?

Each should think of a place, and write down (on
acard provided by the teacher) the name of the
place and three reasons why tourists should wisit
it, without sharing their information with their
classmates. Then the partners ask each other
guestions to guessthe place.

{Once the procedure has been described to the
students, the teacher may elicitor provide some
adjectives for describing places that the students
can use to provide their reasons and write them
onthe board.)

may want to
refertothe
sights of their
home.

Step 2

Students read two texts in Spanish (Language A)
and orally present the main ideas of the short
texts.

Pairs

Step 3

Studentsfillin a table with the adjectives they
used for their descriptions and their synanyms
(e.g., beautiful scenery > amazing scenery)

Individual

Students with
different hame
languages could
also provide
adjectivesin
their language
having the same
meaning.

Step 4

Students read another textin Spanish taken from
the Internet about a tradition. They have to
selectinformation from it and write a Facebook
private message to their dad in English (Language
B).

Individual

Step 5

Students reflect on their multilingual practice and
write down (in Language A, B or C) one situation
where they have engaged in mediation activities.

Individual

Step 6

Students listen to a song in Spanish (but with
English subtitles) and try to make a list of the
main ideas mentioned there. Their notes will
then be used in order to write an article ina
school newspaper on the same topic.

Individual

Step 7

Students listen to a TEDex talk and write a
summary for a multilingual school projecton the
main reasonsto learn a foreign language. Their
summary should be in English, Spanish and any
other language.

Individual

Extra resources:

Step 3 asks students to write down any adjectivesthey used in arder to carry outthe tasksin

Step 1-2. Here isan indicative listthat can be of use by the teacher.

Adjectives for describing places:

1. ancient (antique, very old) 8. charming (appealing, pleasant)

2. interesting (appealing, 9. contemporary (current,
fascinating) modern)

3. breathtaking (amazing, 10. tropical (humid, hot)
awesome) 11. traditional (long-established)

4. peaceful (quite, calm) 12. noisy (loud)

5. unigue (exceptional) 13. unusual (strange, bizarre)

6. beautiful (stunning) 14, historic [momentous, notable)

7. bustling (lively, busy) 15. deserted (isclated, abandoned)

Useful expressions for describing places:
= Theatmosphere is ....

It offers ...

A popular tourist attraction is...

You can see...

Itis close to...

It's possible to ...

You may find there....
Itis located/situated in ...

Further tips and guidance:

The teacher may want to write on board the adjectives for describing places right
from the beginning aleng with their definitions or synonyms.

Suggestions and ideas for adapting/differentiating for different contexts

1. Theteacher of geography and the teacher of English could organise a series
of common lessons focusing on countries where Spanish is officially spoken.

2. Steps1-2 aresuitable for B1 level students, if the English teacher wishes to
use them for students at that level.

3. For students at higher levels (B2+), Steps 6-7 are more appropriate.
For adult students, Step 7 is more relevant and close to their world-life
experiences



FOR THE STUDENT: ACTIVITY WORKSHEET

Step 1

A.Work in pairs. Each partner thinks of an interesting place in your city/town that a tourist
can wisit.

B. Then, on your card, write down three reasons why you chose thizs place, without sharing
this information with your partner.

C.Without looking at your partner’s card, try to guess the place. You may need to ask:

- Isit nearthe...?

- Howfaris it from __?

-  Howdo ! gothere?

- Whatis the gglourof the building ?

- Dol need to buy tickets in arder to getin?
- Isthere o beach nearby 7 efc

Step 2

Your parents’ friend from Mexico, Miguel, is staying with your family in Spain for two weeks.
He wants to go sightseeing. Since your mom, who speaks Spanish, is at work, you try to help
Miguel by searching on the Internetfor information about popular places to visit in the area
where you live, Valencia.

You found the texts below about two interesting places and want to tell Miguel about them.

A. Before you start talking, write down in note form the adjectives that yvou are going to use
to describe the places.

B. Orally describe them in English to Miguel, and say why you think he should visit them.

1. Las plazas del casco antiguo

Como en todas las cindadas, las plazas de Valancia sonlugares de encusntmo, raplatas da termeas, arboles v fusntes
para ascapardel calordal verano. Conectando cada plaza, discurren un sinfin de callajuslas, repletas de tisndas,
rastaurantes v cafeterias, a traves de las que descubriremos mas plazas v patios privados.

Unade las plazas mas bonitas de Valencia 25 la Plaza de la Reina,
situada en 2]l corazon dsl casco antisuo.

La Plara da la Faina a5 un lugar parfacto para pasar el rato, con un
montonds lugares para comer. 5in ambargo, ten gindadn v evita los
pracios turisticos. Te racomandamos refrescarts con unas bebidas en la
plaza v lusgo acercarts hasta las sinuosas callss que la rodzan para
disfrutar d= sus memis de tapas v comida local. En pocos minutos ta
encontraras conunlugarcon encanto v precios muche mas asaguibles.

5i te acercas a Valencia seguramesnts te apatezca comer una paslla valsneciana, 2] plato astrella dz la zona.
Encontmruna busna paslla en el centro puads ser complicado, por lo qua te

E ‘ racomendamos acercarta hastalos rastmimantas da la plava, sobratodo an la

mincludes many different sub-tasks with different aims (eg. a game with
cards in Step 1, oral or writing activities etc; it even includes a language
practice section, see Step 3 and language resources, see teacher's notes)

= incorporates multimodality, technology, and a great variety of genres (a
song, written texts, such as emails, articles, Facebook messenger, or oral
texts such as a TEDEx talk, among others)

= encourages learners to use different mediation strategies

= involves many competences and transversal skills, i.e. the ability to use the
Internet, global citizenship, tolerance, openness, respect for diversity,
intercultural understanding, pairwork and collaboration, self-reflection

Step 3

A. Which adjectives did you use in order to describe the places mentionedin the text above?

B. Can you think of synonyms (adjectives with same ar similar meaning?) Fill in the table
below.

Word in home language with the

Adjective lused Synonym same/similar meaning (if applicable)

Step 4

When Miguel is back in Mexico, he pasts the fallowing picture H-L . ':L.'
on his social media page. Your dad asks you if you know what
thiz_iz_all ahout You remember havine seen somethine abhout
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Mediation in teaching, learning and assessment

The METLA project proposes innovative and engaging ways in which teachers can include language mediation in their everyday
clas:

om practice. Here you will find essential information about language mediation, plenty of examples of cross-linguistic
asks and step-by-step guidelines on how you can design and evaluate your own language mediation tasks.

Downloada
ble outputs

Project team

Maria Phyllisienne
STATHOPOULOU  Vassallo GAUCI
Coordinator Mzits

Greecs

The TeaChin Guide ‘:—l Mediationinieaching, le.w ¢ ;
J MEUIALIUN IN

The METLA project has developed a Teaching Guide for
foreign langusage teachers of primary and secondary TEACH |NG
7

education who want to inciude (cross)linguistic mediation in
their teaching practices. It contains information about the
theory and practice of Ianguage teaching, l2aming and
assessing in relation to mediation together with examples of
mediation tasks in different languages. Such examples draw
on the new Companion Volume of the Common European
Framework of Reference for Languages (CEFR-CV). This
Guide also provides tips and suggestions for teachers on how
they can design their own mediation tasks.

femGas M

Download the Teaching Guide

The METLA tasks databank

The METLA project also involves the developmeant of 2
databank with additiona! sample cross-linguistic mediation
13sks in different languages for different contaxts.

Magdalini LIONTOU Silvia MELO-
Finland PFEIFER
Gearmany

Supported Dy Bessie Dendrinos
(Greece), Mana Dolors Masats Viladoms
(Spain). Katerina Krimpogianni (Greecs), Eva
Braidwood (Finland) and Franziska Gerwers
(Germany)

Go to the METLA tasks databank

www ecmistmediation

000 -

Project

These are the results from
= project of the European
Centre for Modern

1 smmisaae wwithis be

Multiple modes:
texts, videos,

photos,
infographics etc

includes basic information about the
teaching and assessment of mediation
extra resources for teachers

links to the Databank and the Teaching
Guide

are linked with examples of cross-
linguistic mediation tasks


http://www.ecml.at/mediation

A
/N« | METLA resources

MEDIATION

 draw upon the Companion Volume of the Common European Framework of
Reference for Languages (CEFRCV, 2020).

 provide essential information about language mediation,

 propose innovative and engaging ways in which teachers can teach and assess
cross-linguistic mediation by offering step-by-step guidelines on how they can design,
adapt and evaluate they own language mediation tasks,

 include a variety of examples of cross-linguistic mediation tasks which are the
result of a collaborative approach between researchers in the project and teachers in
diverse contexts from around Europe
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Exciting news!

Our offer for
ECML training
& consultancy
has been
approved by
the ECML

Governing
Board for
inclusion in the
programme
2024-2027

EUROPEAN CENTRE FOR
MODERN  LANGUAGES

COUNCIL OF EUROPE
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CENTRE EURQPEEN POUR
LES LANGUES VIVANTES

CONSEIL DE 'EUROPE

Training and consultancy offers

Plurilingual and intercultural
education: teacher and learner
competences

View offer

% Learning environments where
languages flourish

View offer

Language for work — Work-related
second language learning for
adult migrants and ethnic minorities

View offer

The CEFR Companion Volume:
Mediation and other key concepts

View offer

The CEFR Companion Volume:
Mediation and other key concepts

View offer

% Steps towards implementing
plurilingual and intercultural
education

View offer

0 Fostering digital citizenship
through language education

View offer

Relating language curricula, tests
and examinations to the Common
European Framework of Reference*

View offer

Action research communities for
language teachers

View offer

N Supporting multilingual
& classrooms*

View offer

0 ICT in language teaching and
learning*

View offer

Learning environments where
languages flourish

View offer

Deadline for requesting an activity for 2025; 15 November 2024



Exciting news! Training and consultancy offers

Plurilingual and intercultural The CEFR Companion Volume: Action research communities for
education: teacher and learner Mediation and other key concepts language teachers
Our offer for y coneep 9Hag
competences View offer

ECML training View ofe
& consu

View offer

W EHEE | The CEFR Companion Volume: Language teachers at To use CEFR CV related
=lJe0¢e)l) | Mediation and other key primary, secondary;, modules in language teacher

{[=} e | concepts university and vocational education programmes and
clo\\15;| | Focus: “Teacher and learner prepare teachers to include

k| | competences” mediation in their teaching and

. > | or . assessment practices
inclusic . curriculum planners, P
Focus: “Curriculum and

prograt _ material developers
evaluation” : .
2024-2 School inspectors/advisors

level
Teacher educators,

Mediation and other key concepts and examinations to the Common bl languages flourish
- European Framework of Reference* View offer

View offer
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LES LANGUES VIVANTES CONSEIL DE 'EUROPE

Deadline for requesting an activity for 2025; 15 November 2024
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Any guestions?

Thank you! Kiitos! EvxaplotoUpe!

Grazie! Grazzi! Obrigado! Merci! Vielen Dank!
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