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McGill University is located in Tiohtià:ke (Montreal), 

historically known as a gathering place for many First 

Nations. 

We recognize and respect the Kanien’kehà:ka as the 

traditional custodians of the lands and waters on which 

we meet today.

Photo Angelica GalantePhoto: McGill Newsroom



Funding Agencies



Outline
Part 1
• Study 1 and The Need for Pedagogical 

Resources
• The Plurilingual and Pluricultural 

Competence Scale
• Introduction of the Plurilingual Guide
• Video Tutorials and Samples of 

Plurilingual Practices
Part 2
• Study 2 and  Study 3 Results 
• Findings from Empirical Studies
• Discussion



• Monolingual policies that permeate classroom settings continue to 
influence how language instruction is delivered in an one-language-only 
manner (Barros et al., 2021; Cummins, 2007; Sterzuk & Shin, 2021)

• Teacher education on plurilingual pedagogy can be a means to confront 
teachers’ monolingual and monocultural orientations towards 
language teaching (Galante et al, 2020; Piccardo et al., 2021)

• There are still questions as to the effectiveness of plurilingual pedagogies 
in diverse language programs, and the consistent perception of lack of 
resources available for educators.

Main Problems



Study 1:

Plurilingual or Monolingual?



Plurilingual or Monolingual?

Examining plurilingual 
instruction in a university 

English language program

1. Plurilingual and Pluricultural Competence
2. Academic Vocabulary
3. Overall Affordances and Challenges



Teacher Participants

7

Treatment GroupComparison 
Group



Available at

www.breakingtheinvisiblewall.com



Student Participants

129

50 79

Treatment GroupComparison 
Group



Instruments

1. Demographic Questionnaire (T & C)

2. Plurilingual and Pluricultural Competence (PPC) 
Scale (T & C)

3. Weekly Learner Diary Entries (T)

4. Classroom Observations (T)
(start, mid-point, end)

5. Focus Group (T)

6. Teacher Interviews (T & C)

7. Vocabulary Test (T & C)



Plurilingual and 
Pluricultural 

Competence Scale

24 items

4-point Likert 
Scale

Cronbach’s Alpha .73

Galante, 2020



Finding 1

Plurilingual instruction has a positive
effect on EAP students’ plurilingual 
and pluricultural competence over 

time 



PPC over Time between Groups



Validation process: item identification, content validation, construct validation, face 

validation, series of factor analyses

379 plurilingual speakers in two multilingual cities in Canada: 129 in Toronto and 250 in 

Montréal

Scale to examine trends in PPC in particular populations, in educational studies with 

quasi-experiments, mixed methods research and in education in general



Final Version

• Two items were 
discarded

• 22 items
• Cronbach’s alpha value 

of .84, indicating a very 
good value of internal 
consistency

• Available in both 
English and French 



250 adult participants in Montreal

RQs: Why do some people identify as plurilingual and pluricultural while others do not?

and What factors contribute to high levels of plurilingual and pluricultural competence 

(PPC)?

Main results: speakers born outside of Canada had lower scores relative to Canadian-

born. Overall, speakers of minoritized languages had lower PPC scores, possibly 

because of limited opportunities to use their non-official languages. 



Finding 2

Plurilingual instruction has         
several affordances



RQ – Students’ Perceptions



There are more than 50% people whose native 
language is not English or French in Toronto. That 

means I don’t need to be uncomfortable of speaking 
English because I’m not the ‘minority’



Finding 3

All seven instructors preferred
plurilingual to monolingual instruction



RQ3 – Instructors’ Perceptions



University Teachers Talking about 
Plurilingual Pedagogies

https://www.youtube.com/watch?v=4SpPWUPjrBA

https://www.youtube.com/watch?v=4SpPWUPjrBA


Teachers still felt they needed more 

pedagogical resources so they 

could be equipped with the 

knowledge to adapt their own 

language tasks



We decided to 

design a guide 

to support 

educators to 

transition to 

plurilingual 

pedagogies



• Open access
• Brief explanation of plurilingualism
• Pedagogical Strategies
• How to use the guide
• Video tutorials
• 10 sample tasks
• Relevant readings

https://www.youtube.com/watch?v=b_q0UiL26Xw&list=PLRZo5YABmOi6Dr7RRRaXbxLYp4A2x_FdO&index=1




https://www.youtube.com/watch?v=EldBQoFkxGU&list=PLRZo5YABmOi6Dr7RRRaXbxLYp4A2x_FdO&index=2


Plurilingualism

Languaging (Swain, 2006, 2010)

Translanguaging (Li, 2017; Otheguy, García & Reid, 2015)

Cross-linguistic Approaches (Auger, 2005; Ballinger, Lau & Casse, 2020)

Cross-cultural and Intercultural Approaches (Byram, 1996; Hua, 2018) 

Intercomprehension (Doyé, 2005; Melo-Pfeifer, 2014)

Linguistic Landscaping (Shohamy & Gorter, 2009)

Translation (Carreres & Noriega-Sánchez, 2011; Galante, 2021)

Pluriliteracies (García, Bartlett & Kleifgen, 2007; Meyer & Coyle, 2017)

Multimodality (Kress, 2000; Krumm & Jenkins, 2001)
Image by Pixabay.com



Five Plurilingual Strategies

Playlist



Study 2:

Plurilingual Shift in Language 

Education
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Plurilingual Shift



NGO: Abraço Cultural São Paulo

• Language program in 4 
languages: English, 
Spanish, French, Arabic

• Teachers from immigrant 
and refugee 
backgrounds

• Materials include content 
with social justice and 
intercultural related 
topics

Photo: João Benz



abracocultural



1. Cross-Linguistic Comparisons (Auger, 2005; 
2008a; 2008b)





2. Cross-Cultural Comparisons 
(Coste et al., 1997/2009) 





3. Translanguaging 
(García & Otheguy, 2019; García & Li, 2014; Li, 2018) 





4. Translation as Mediation
(Galante, 2021; Gonzáles-Davies, 2017)





5. Pluriliteracies
(García, Bartlett & Kleifgen, 2007; Meyer, 2016)







Study 3:

The Fall of Bilingualism



47
Photo from Pixabay



Multilingualism is on the rise

There are over 200 languages, including more than 70 
Indigenous languages (Statistics Canada, 2022)



Statistics Canada, n.d.

At least 3% less At least 3% less At least 6% more



50
Source: https://www150.statcan.gc.ca/n1/pub/11-627-m/11-627-m2022052-eng.htm©Galante 2023



In 2016, 59% of the people in Montreal were born 
outside of Canada or had immigrant parents (Office de 

consultation publique de Montréal, 2020).



The Study

• 4th year Teaching Methods II course of 
the Bed in TESL at McGill University

• Course was delivered face-to-face in Winter 2023

• Goals: Equip TCs with critical decolonial and plurilingual pedagogy, 
investigate their perceptions before and after implementation

• N = 16 Teacher Candidates

• Languages: All plurilingual, with 50% having English as their L1

Photo: Angelica Galante



Two Research Questions

RQ1: What are TCs’ understandings of critical 
plurilingualism? 

RQ2: What are TCs’ perceptions of 
affordances and challenges of critical 

plurilingual approaches before and after
classroom implementation?



Teacher Education in 
Quebec

Quebec Ministry of 
Education  (2021)
13 Professional 

Competencies  to 
address a changing 
society: Increased 

Linguistic and Cultural 
Diversity

• Integration of Indigenous 
Perspectives

• Increased Use of Digital 
Technologies



Competency 15

Value and promote Indigenous 
knowledge, worldviews, cultures and 
history

Holistic lifelong learning formed by language tradition, 
nature, family, elders, ancestors, community

Use of authentic materials with Indigenous voices

Engage in a continuous learning process and see yourself 
as a learner, not an expert

First Nations Education Council, 2020, p. 2 



Topics of Course Readings

• Indigenous Perspectives in Education
• Challenging Monolingual Norms in ESL Classrooms
• Backward Design for Lesson Planning
• Critical Plurilingual Pedagogies: translanguaging, 

linguistic landscape, pluriliteracies, identity 
storytelling

• Using authentic Indigenous content in lesson plans
• Infusing Plurilingual and Pluricultural Competence in 

lesson plans 



Data Collection: 
Generated via 5 Instruments

• Ethics received in February 2023
1) Online posts: weekly posts of readings or discussion 
questions on Perusall and VoiceThread
2) Language tasks completed and presented in groups of 3 
or 4
3) Lesson plans completed individually
4) Final reflection completed individually
5) Researcher field notes



Research Design

• Classroom research, qualitative case study 
(Creswell & Plano Clark, 2017) 

• Interpretive content analysis (Drisko & 
Maschi, 2015): two coders



Lesson Plan Sample Using
Action-oriented Approach



Task 
Template

1) Context and Student 

Population

2) Description of the Action-

Oriented Task

3) Indigenous knowledge and 
perspectives

4) Plurilingual and pluricultural 
strategies

5) Artifact (what ESL students 
will produce)



Kiana Kishiyama
MA Student

McGill University
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Findings

RQ1: TCs’ understandings of 
Critical Plurilingualism



Findings Interpretations

Renewed concept of language as 
non-linear, multimodal, and 
asymmetric repertoires

Language is viewed as a complex 
system that includes different 
semiotic resources (e.g., visual, 
signs), languages, varieties, dialects, 
and registers. This system is not 
static and may differ depending on 
users’ experiences, interests and 
abilities

Critical plurilingual pedagogies as 
a decolonial approach

Pedagogies that are linguistically 
anti-oppressive and counter deficit 
views of language as a result of 
colonialism, including traumatic 
experiences with language and 
linguistic discrimination



Renewed concept of language as non-linear, 
multimodal and asymmetric

I believe that it depends on how teachers look at the concept of 
"languages." Do teachers deal with the different languages 
separately as school subjects? Or do they look at them as if they 
can complete each other or maybe one language can become a 
means of acquiring another language? If teachers believe that 
each language can become a way to get a new one, they would 
consider their students' repertoires including previous languages, 
and they will definitely appreciate the great value of these 
repertoires in the new language acquisition process.



Critical plurilingual pedagogies as a decolonial 
approach

My understanding of language learning and identity 
has drastically changed after learning about 
plurilingualism. I used to have a deficit view of myself 
regarding my language abilities, and unfortunately, a 
lot of my friends who are plurilingual also have a 
deficit view. 



Findings Cont’d

RQ2: TCs’ perceptions of affordances 
and challenges before and after

implementation



Findings Interpretations

Learner empowerment
Language learners understand they have the right to use their 
repertoire freely, acting agentively over when and how to use 
their plurilingual repertoire during language tasks

Equity, diversity, inclusion, 
and decolonization

Affordances: pedagogies that include all students in language 
tasks, regardless of language proficiency levels and 
backgrounds, as well as different worldviews, ways of knowing 
and being

Learner investment and 
engagement

Affordances: learners are engaged in the language learning 
process because their entire repertoire can be used during 
language tasks, increasing involvement and allowing them to be 
active members of the classroom

Teacher (dis)empowerment

Affordances: A renewed understanding of the role of the teacher 
as a facilitator and supporter of learners’ language development 
through the use of their repertoire, as well as a learner during the 
process of task completion empowered TCs Challenges: 
monolingual policies and mindsets of cooperating teachers 
posed barriers to the implementation of plurilingual pedagogies 
by TCs



Learner Empowerment

Students feel more comfortable using and 
engaging in the English language if we incorporate 
different languages into the classroom, our 
assessments, and our everyday life. Not to 
mention we can all grow personally by listening to 
our students, their stories, and their experiences.



Equity, diversity, inclusion and decolonization

Having more than one language policy in the classroom 
enhances creativity, inclusion, sense of community and 
awareness of other cultures and languages, which allow 
them to learn about different viewpoints and customs and 
much more of different cultures, including Indigenous 
languages and cultures in Canada and other countries.





How Resources are Being Used 

Teacher Education Programs



How Resources are Being Used 

Networks

https://www.lingdisc.com/https://www.coe.int/en/web/common-european-framework-reference-languages/newsroom/



How Resources are Being Used 

Research

Turkey

Russia

China



To Conclude



With the adequate support, both in-service 
and pre-service language teachers can 

create and adapt their own tasks

We continue to provide continuous 
development through our teaching and 

research, as well as with knowledge 
mobilization and a Community of Practice 

at McGill University’s Plurilingual Lab



https://www.mcgill.ca/plurilinguallab/

Plurilingual Lab

- Speaker Series

- Graduate Talks

- Pedagogical 
Resources

- Research Materials

- Publications

- My Research Story



Some Publications from the 3 Studies

• Galante, A., Okubo, K., Cole, C., Abd Elkader, N., Wilkinson, C., Carozza, N., Wotton, C., & Vasic, J. 
(2020). “English-only is not the way to go:” Teachers’ perceptions of plurilingual instruction in an 
English program at a Canadian university. TESOL Quarterly, 54(4), 980-1009. doi: 
https://doi.org/10.1002/tesq.584 Video abstract: https://youtu.be/4SpPWUPjrBA

• Galante, A. (2020). “The moment I realized I am plurilingual”: Plurilingual tasks for creative 
representations in EAP at a Canadian university. Applied Linguistics Review, 11(4), 551–580. 
https://doi.org/10.1515/applirev-2018-0116

• Galante, A., Okubo, K., Cole, C., Abd Elkaber, N., Carozza, N., Wilkinson, C., Wotton, C., & Vasic, J. 
(2019). Plurilingualism in higher education: A collaborative initiative for the implementation of 
plurilingual tasks in an English for Academic Purposes program at a Canadian university. TESL 
Canada Journal, 36(1), 121–133. https://doi.org/10.18806/tesl.v36i1.1305 

• Galante, A. (2019). Plurilingualism in linguistically diverse language classrooms: Respecting and 
validating student identity. In V. Kourtis-Kazoullis, T. Aravossitas, E. Skourtou & P. P. Trifonas 
(Eds.), Interdisciplinary research approaches to multilingual education (pp. 65–78). Routledge. 

• Galante, A. (2018). Linguistic and cultural diversity in language education through plurilingualism: 
Linking the theory into practice. In P. P. Trifonas & T. Aravossitas (Eds.), Handbook on research and 
practice in heritage language education (pp. 313–329). Springer.

https://doi.org/10.1002/tesq.584
https://youtu.be/4SpPWUPjrBA
https://doi.org/10.1515/applirev-2018-0116
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Some Publications from the 3 Studies

• Galante, A, & dela Cruz, J. W. (2024). The fall of bilingualism: Teacher candidates’ voices on the 
implementation of critical plurilingualism in English language teaching. 
https://doi.org/10.1080/19313152.2024.2326366

• Galante, A., Zeaiter, L., dela Cruz, J. W. N., Mass, N., Lee, L., Aronson, J., Oliveira, D. S., & Teodoro-
Torres, J. A. (2023). Digital plurilingual pedagogies in foreign language classes: Empowering 
language learners to speak in the target language. The Language Learning Journal. 
https://doi.org/10.1080/09571736.2023.2179654

• Galante, A., dela Cruz, J.W., Chiras, M., Zeaiter, L. (2022). Challenging monolingual norms: TESL 
teacher education to advance learners’ plurilingual and pluricultural awareness. In: R. Fielding 
(Ed.), Multilingualism, identity and interculturality in education. Springer. 
https://doi.org/10.1007/978-981-19-5848-9_5

• Galante, A., Chiras, M., dela Cruz, J. W. N., Zeaiter, L. F. (2022). Plurilingual guide: Implementing 
critical plurilingual pedagogy in language education. Plurilingual Lab Publishing. 
https://escholarship.mcgill.ca/concern/books/0c483q268?locale=en

https://doi.org/10.1080/09571736.2023.2179654
https://doi.org/10.1007/978-981-19-5848-9_5
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Muchas gracias

Muito obrigada

Merci beaucoup

angelica.galante@mcgill.ca
john.delacruz@mcgill.ca
lana.zeaiter@mcgill.ca

Thank you



We would love to hear about 
the potential 

applicability/adaptability of 
these resources in your 

contexts
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